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INTRODUCTION^ ^ 

Those coramicted to the improvement of education have recognized that con= 
Cinuing professional training for those who instruct in, manage and govern the 
public schools is fessential. VOiether the practitioner of instruction is a sea- 
soned veteran or a Recently trained entry-level staffer, the recQgnition that * 
everyone can be more effective has led to the passage of new federal and state 
legislation, and to the appropriation of funds for staff development, ^ 

. •■ 
A new approach to staff development has begun. This approach focuses on 

the involvement of individuals and entire sqbool staffsl^n working collabora- ^ 

tively to create staff development programs which will ^te a real impact on 

student performance. Most significant iS' the opportunity in several new staff 

development programs for school site groups' to identify their rtm growth needs (. 

and to design, implement, and evaruate staff development programs in whjch they 

feel a sense of ownership. ' * / ^ 

This Advisory is offered as an aid to 'planning programs of staff develop- 
ment* It is intended to be helpful to schools which are voluntarily involved 
in the School Improvement Prog ram and AB 351 Art icle 1, to s chool s wh ich are 
mandated to be involved in staff development because of ^categorical funds, and/ 
to schools which wish to improve staff development without the benefit of spe-/ 
cial funds. The advice offered is neither statutory or regulatory law. It is 
an attempt to offer the best thinking of a group of knowledgeable and experi^ 
enced persons who were included in an External Staff Development Task Group. 
Perhaps the best use of the , document would be to explore its contents to be 
sure that a number of options have been identified- before choices are made. 

The 'present intent of this Office is to keep this Advisory in draft form 
for the foreseeable future. As all of us gain new insights from our experiences 
we will incorporate them into annual revisions. Meanwhile, we would appreciate 
feedback 4^rom users about ideas which might be incorporated in future editions. 
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SETTING PROGRAM' OBJEeTlVES: WHO SHOULD DECIDE? ; \.. 

■ . . ' ^ ■ '" . • ^ " r ' 

A vei^y pervasive change, one thai: cannot be often enough emphasised is. the 
recognition that iignificant improvements* in the education of students , must be 
introduced at the scbool and cUssrooin levels. Several federal and state sta- 
tutes now recognizff that those in the school can best decide what needs dbiog 
to better sarve students. In both the school improvement portion of AB 65 and 
in AB 551, the Calif ornia Lagislature has provided to the locml school staff 
and conmiunity Che opportunity A to make vital decisions regarding school improve- 
mant^ and how. to make those^ improvements happen* ^ * - 

the Role of .the County Office ^ ^ 

County offices of education, the intermediate coordinating agencies in 
CaUfornia education, have an important role to play in helping locar school 
site groups establish school improvfement objectiifes. Particularly for smaller . 
and less wealthy districts, county office personnel can asiist in developing 
a broader vision of what schools might become. By disseminatin| information 
about successful educational prograras, county offices may provide alternatives 
Co districts which might otherwiise not be recognize^. " • ' ' 

One apecific conCribution which county office staft may' make to 'school 
site^groups Js training in educational program analys is * A number of the 
county offices of education provide training to do the kind of analysis which 
contemporary .categorica 1 programs require. 

Clearly, a county office of education may step forward and offer to coordi^ 
nate^such services as will meet cornnDn need^^ among the districts in the counties 
The continuid 'coordinacion of curricaiaf ^support services which are offered by\ 
the county offices sets Che example for districts and schools* 

f 

The Role of the DisCrict Office ^ , 

Providing personnel ®f local school sites with the opportunity to develop 
.specific educational program objectives, reemphasiEes the importance of the 
district cetitral office. The adoption of district goals continues to be the 
prerogative of the board of education. The establishment of student profi- 
ciency standards 'is a district responsibility. The district superintendent 
and his staff, -familiar with applicable laws and regulations, provide guidance 
so chat schools operate within their provisions. Demographic data and other 
.vital information about the comniunity can best be gathered and disseminated 
by the district office. , 

■* 

District organizations , on behalf of school-boards, should deVielop for 
board adoption cl^e^^^olicies on staff development. District-wide policies. ^ 
on how school site advisory groups * shou Id' be constituted are helpful,' ^ Pro- ^ ' 
ficiency standards- for s tu dents ,.jtiow obligatory, are district-wide in na^ture 
as are dacisions about curriculum. And, boards of education budget funds for 
supporting rpositions to help school site groups be informed of what they need 
to know, and Co be aware of choices wfi ich- properly belong to the local school. 



Tha^ Role' the Xocal SchrooL Site Gtoup ^ ^ 

The local .school ii where Vthe buekMtops." Within the distriec goals, 
poHcifSs and currlcuU, there is considerable latitude fdr the local school 
grdup to exercise both autonotay and responsibility in /setting school improve- 
^ mient ^objectives, pranning, and implementing prograni improvement, 

. The principal 's role in making accurate and complete inforaationavail^ 
afcie to all concerned cannot be overemphasized, HoW the principal ^oes about 
invorving bath staff artd commynity perions is vitally important. If the ^ 
principal expects "grass roots" sapport from staff and parents for whatever 
plan^is pr0duced/ there must clearly Be open access for air concerned peryons, 

. ^ School groups which are an^terested in applying for AB 551 Local Staff * 
pevelopmeht , Program f unds. wou 1 d. be (we 1 1-ad visrd ) to think carefully about how 
the initiB^l planning group is to .be conscituted. If the school decides %o br 

. phased into the district's school improvement master plan^ it may be that, 
a planning group should be developed which, from the outset, meets the requi^e^^ 

, ments of the school improvement program. 

The establishment of school impDovementjiy^^ ives , both forXaB 65 and for 
AB 351, provides a wide. range of c'hoices^'^/^matever is compatible ^ith good 
education district policies can be addreped, A needs comprehensive assessmtint ' 
process provides a data base for planniril and decision making. (Demographic 
data of all types is appropriate to gather and consider). 

If schdol improvement objectives are to be perceived by^ school and communily 
persons as importanc to achieve, collaboration by the persons representing var-- 
ious role groups is essential. A useful essay on the subject of col laborac ion 
is available from the Office of Staff Development (see resource list in Appendix 
II). Open communications facilitate col laborat ion- in all directions. In sec^ 
ondary schools, the students too, are a constituency to be included. If school 
improvement objectives are to be taken seriously by all parties, they must be 
perceived as real, and attainable. - 

School site groups planning school improvement naturally reach out to dis-- 
tricfand county offices to seek information and advice so that, when choices 
are made, they will be made on the basis of the fullest awareness of the rang^e 
of ^o^i^ces available. 

The State Department of Education has issued a program planning handbook. 
The handbook was developed to assist school groups address themselves to 
the, School Improvement Program enacted as part of AB 65/77, The concepts 
and, .processes Recommended i n tKe^ book, are equaly germaine^o groups planning a 
Local Staff Development Prog?^. F^or the readers' convenience, a portion of the 
planning, handbook text is quote^ below,.. However, it is recammended that school 
site groups addressing themselve^ to set t ing^ school improvenient objectives ob-= 
tain the full text for reference! and assisCance. The complete title %and source 
of this document is included in fche resources list in Appendix II, 




y This Handbook Was VVritrfti 



This planning handhoo^f was desiiined in the hope that you might have more information 
and help at your tingurtips about dilTerent ways to plan for school improvement. It 
describes the process of pLinnini!. NOT the process of writing a plan. The forrQS and the 
msiruchons for completing the rornis to be used in tlie planning process are separate from 
fjiis handbook. ■ * 



Whar This Handbnok Does 
• It defines good planning. 
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• It describes three difterent planning models or uptlons so that you can choose the one 
that will w-ork best for your schooL 

• It discusses what school inipro\enieiit is so ihut ybii will know what a good planning 
process should lielp you do. ■ ' 

Wio This Handbook Is For 

it shduld be particularly helpful to elementary and secondary school site councils and 
advisory committees. School administrators, staff members, parents, students, community 
members; and district .administrators are all potential readers and users of the handbook. 
The pronoun 'you' h used ihroughout and should be defined by those reading the 
handbook. "You'' can refer to a council, subcommittee, small group, and so forth.- 

Other Deparrment Resources Related to Plannina 

Discussion Guide for the California School Improvement Program 
Estahiishing School Site Conn ills ^ 
(fU id e for C)ng( f ing Flu nnIn^ 

Technical Assisiance (fUidc far Proficiency Assessment ^ 



\ 





Why Plan? 



Since planriing and wri^^ plans take timv. energy, and eftbrt. you may be asking the 
question, "Why should we plSn. and what can we gain from it'' ' ' 

Well, that is a fair question. In fact, if you are already thinkjng dhuut how you spend 
your time, you ar,e already into planning. Planning is nut new to yuu. It is something tlKii 
happens all the time, although not always consciously. With more trials, errors, and 
successes, planning becomes more deliberate and ongoing. ' 

Pianning is vital to all schools because it helps build better programs for students. It does 
this by helping you to; 

• Decide how and where to set priorities in the use of limited human and economii/ 
resources. 

• Decide how to accomplish not only your .short-range goals, but also your fTiedium and 
long-range goals. ' . 

. . . 

• Build on the strong and successful parts of the program, as well as to identify and 
improve the weak parts. , 

• Reach agreement in the school community about what to do and how to do it. 

Usmg a deliberate method of planning is certainly better than jusi having your fingers 
crossed when the future of students is at stake. Tlie next few pages will help you know good 
plan nin^^y^ hen you see it. 
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Now You See It . . . 

Whal a^Good Planning Process Is 

• It is organized thinking that hllps m, 
deciding what needs to be done, how it 
will happen, and who will do it. 

• It is the sattini of priorities in the use oi 
resources: people, money, time, and 
materials; 

• It IS trying to aniicipatu the future. 

• It is it^olving those aftected by the 
results of planning and opening uom- 
inuhication channels. V 

• li is adapting a^d 'modirsing steps or 
^ pr()cesses until they work for voll 

• It is using leadersfiip to motivate peopic 
and to coordinate their activities. 

• It is retlecting on what has been pkin/ied 
alread> and how it is working. 

• It' includes the periodic recording of 
planning decisions ^ for future reference. 



Now You Don't 

What a Good Planning Procas^ Is Not 

• It is not merely writing a planar filling 
g out forms. - - 

• It is not using steps or processes that 
don't work, * 

• It is not involving people without con- 
sidering their ideas, fc 

• It is not deciding what to do without 
figuring out how it will happen. 

• It te not letting the program guide ahd 
coordinate itself. 




What a Good Planninu Process Should Do 

• It should stimulate change and improve- 
ment. 

• It should help you figure out uZ/a/ will 
happen and //rne it shnuld happen. . 

• It should raise awareness about what 
being done and why. 

• It should build a trail of activities over 
time so you can look at w^hat has worked 
well and what has not. 

• It shnuld produce a hjueprmt, road map-, 
'or recipe to be used. 

• It should decrease fear about the process 
of change and its results. 



What a Good Planning Process Should 
Not Do 

• It should not make planning ' more 
important than everything else you do- 
teaching, administering, or parenting, for 
Instance. 

• It should not result in a process or a plan 
that is rigid and innexible. 

• It should not result in a process that has 
not been adapted to your scKoors partic- 
ular needs. 

• It should not focus your attention on 

only one aspect of the program., exclud- 
ing all others. 
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What Goes into Good Planning? 



( 



Qood school planning helps, you look at whai's happening for stndents and helps you 
make the best decisions about how \o improve the school program. There are different 
processes that will work welL but^ any good plannjiiu process includes the fbllowinp 
elements. You will notice ihat there is no^pLirliculur order lo these elements since different 
schools may approach planning differently . ' 




Doing ongoing planning anil 
the yeariy eiaiuafion is 
making judgmenfs abouf hem 
irtiplenientation is going and 
deciding v^hat worked and 
what didn't work so thai 
steps can be taken to refine 
the plan 
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"Shoulds" for Planning 



When you^think about Iiow the different elements of the planning process are defined, 
jyou will proftably have the foilo'wlng question^*: 



What do we assess} 



Yolirlihsessment should Ipok at: 

• What student? know and what skijls 
^ they have 

• What skills and knowledge you want 
student's to have \ 

• What current instruetional awiivilifs 
an.e designed to help students gain 
these skills and knowledge 

• How effective the schooNpiTOgram is 
and why ' 

• What you want- the program in look 
like 

• How effectively your resources are 
* being used 

• W^hat resources are needed for impro\^ 
ing the school 



What fcinds of ohfectives shotdd we develop ? 
You should develop objectives about: 

• The skills and knowledge students 
should gain from the program 

• What the program should look like 

• What is expected of adults 



How should we manage our resources?] 

As you plan, kelp these resource 
questions in mind; . ^ 

• What skills and, talfints do adults 1^^, 
^and how can thewpe put to best use? 

• Will more peopM or people with dif- 
- ferent skills be heeded to make the. 

program work? V., 

, • What amount of time do you^ftave, 
and how can it be put to best use? 

• What type of; staff development or 
training will be needed, and what will 

it cost? 

# 

• What materials will you need, and 
how much will they, cost? 

• Are yoii choosing the most economic 
way to do what you want to do? 



Anything that has happened that w 
not planned -either successful or un^ 
successful 



Key issues or concerns you have about 
the program 



What types of steps or artivni^ should 
y^e develop? 

You should plan steps or activities that 
identify; 

• Strategies adults will use to, make tlie 
program work 

• What students will he doui^ 

• How; and wlien lumian and prograni 
resources will he used and or^ani/ed 

• What irainmg and support the adults 
will receive 



Whaj should we look at. as we are evaluating 
our program ? 

Your evaluation should look at; 

• The quality of the program for stu= 
Aenis -^"^ 

• How fully you are achieving your 
objectives 

\ 

• The extent to which planned activm^ 
have happened and how welL^hey 
have worked > 
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. Comparing the Planning Process 
to Writihg the Plan' 



various times during the pbrinmi piricehb, ydu willH4.ritc dovvn portions olMhe plan/ 
^Writing the plan is only one actnit\ lit, the broad pra^e^^ ot plafiniim, and you should not 



^make it the oni\\or even the most importanl acthit^ There arc some imp^^^an^d. 
between the planninf process arid the writing uetivity that you should keep in mind 



f erences 




Planning Process 

^ \ou will probtibis spend tinu^ and en- 
ergy deciding how to orgahi/e the plan- 
ning and how to involve people in the 
process, 

4 

• You will think about and decide on the 
type ot planning process to use (see 
Section II of this handbook) and the 

^/f^j^hniques that will help^ you make 
' decisteas and solve problems. 

• You w/lt find; that you spend "^'time 
talking and trying io reach iigreement on 
what the goals of the programs are, how 
you will conduct your, assessfnent, and 
what you will modify, change, delete, or 
add to your prbgram. 

• As you plan what the program should 
look like, you will he doing a lot of 
thinking about how you will make your 
plan work. You should make conscious 
decisions about how you will be orga- 
nized for putting the plan into action, 
who will he responsible tor doing u lnii, 
and how your resources will he used. 

• A good planning process will enafltl^ ycni 
to build invDlvement und comnutment in 
the school program and to makc' I lie 
program svork. It jlso l;j> the 
groundwork tor luture plunninL:. 



Writing the Plan 



will 



h Wh^ you write tliic^plaiu ygvi 
pronabh not descnhe how you planifed? 

* When you write the plan, you will use a 
tormat'tliat matches the piajining pro- 
cess you choose. The written plap wiill 
include the decisions sou^jnake: biii noi 
how you mifkc ih'cm. 

Your writ'ten plan will include the deci- 
sions you make about the "assessment 
inlormatioQ and thx- major events you 
agree to be the "heart"' or foe us^ of the 
program. You will hot need to describe 
liow you reached agreement. 

The^ written plan will identify^ wliat is 
going toSpppen. hut it will probably not 
include all the details about how it is 
going to happen. ^ "y-^ 

When you've written a plan, it can be a 
tool tor managing >'Our program, a guide 
for putting the plan= into actioif, and a 
record ot" the agreefuents yojirve/eacried 
for improving your scliooL It can help 
you in other wa\s too, so keep your own 
needs in mind ulivn you are writlng^ 
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, J OomponiHt' Development Option 




Option 

Integrated Program option 




, . ■ ' • ■ ■ ASSESSING , STAfF DEV|li01'Mi;NT NE!:i)S ' fi: , 

The Rq14 of the Couffty Office 

As in the matcLr of se 1 1 ing s ch oo 1 improvement bbjectiYeS', the rolti of th^= 
county office 4f education may vaVvj depending on the locacion. Leadershin^ La • 
'.school dis trie t s_in-^makin4^ inforniation availabie about ^-staff de ve l*opnifent needn 
.assessme^ mbd^fe^ls and processes may be'ihelp_ful to some distrigts* Providing 
^OQ^site assistance from country office personnel may be appropriate iox ox^her^T, 
.v^ry small districts with l^ited resources often appr^c i at e ^county Office 
coord ina ted effort to develop the staff devilopiienr needs'' assessment process^ 
and to gather J analyze,^and feed back the data to tht? ^ districts and schools. 

One eytoi'%.'C^hich c^ld be of inestimabi'^ vsl^ie* to schobl personnel \^ithity^^ 
a county ^buld/be me provision oB a common^4.an^,uage ^»f instruction* Personnel 
from various training backgrounds, find themselves, working together in schools,' 
Often they bring with ^lem^quite di f f erent ways of' thinking and t a Iking,^ a^bou t 
teaching and learning; semantics gaps preclude fu^l c\)mmunicat ion , Provisioir 
of a 99ope ra t i ve ly developed Btandard needs asaessttient instrument complete with 
definitions of the terms used might be a significant beginning to overcoming, 
such^ gapsi^ ^ ^ 

In larger count ies, county office staffs may be too small to do a "hands^ 
on" approach to assisting districts and schools* In such cases j training key 
people fi-©=-^e t a multiplier effect may have to be used* 

The Role of the District Office 



In districts where'staff developm.ont polic^§s are in place^ and where 
such policies have been careful Iv integrated with other personnel and program 
policies^ the kind of ' procedures used in the staff development needs assessment 
niaiy already be established. Other districts may find that the opportunity J 
exists for a significant step forward in this area. District office personnel j 
if they are to be helpful to school site groups, may wish to explore all infor^ 
mation made available by county offices, by the State Department -of Education, 
the Institution of Higher Educationj and by any other entity with an established 
reputation in the field of^ staff development. 



The_^RQle_ of the Local School Site Group 

When a local school site group has complcjted the examination of student 
needs data, has gone through the analysis of the school's program, and has 
established school imp rove me at objectives , it has the opportunity to look 
searchingly at the knowled^ge, understanding, and skills possessed by individ= 
uals, and co 1 lec t i ve ly j by the group. Planning the staff development program 
wh i*^h will mo ve the school staff closer to being able to achieve the school 
i-cnprovemenC objectives will be hampered it teachers, principals, and other 
s 1 t^e personnel are less than thorough i ii .i s s e s s i n g the g r o w t li needs of t h o 
staf/. 
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In schools where a c 1 ima t e of ijp^ennes s and Lrust exists, it may be pre^ 
dieted that a greater sharing 'of perceptions and perspec t i-res will occur* 
Each persdn might ask oneself, "How able am I, alone, to objectively raview 
my knowledge, my understanding, and my skills to dt5 my job e f f ec t isvely In 
so'me situations j a check^^list approach to staff needs, with each individual 
performing a se 1 f ^ana'l ys i s , will be all that is possible at first. In schools 
wherq persons are less anxious, pr inc ipa 1 /staf f , staf f /principal , and peer 
inputs may be solicit^id* The cliaQces seem .better for accurate assessment 
'when tUe perspectives of several persons are brQ=ught to bear on the analysi-s. 

The invitation to ton tribute to the assessment of Waff ski'lls might be 
opened to parents and other ^ommunity persons* Where appropriate, especially 
^ in secondary schools ^ student^ inputs m^ght be invited* 

Reference was made earlier to benefits to bp derived from establishing a \ 
common lang^iage of teaching and learning in a school* This can begin by being 
certain that any terminology us%d in thej staff development needs assessment 
process is understood by all concerned* ' School site groups may find it helpful 
to review two draft documents, available from the State Department of Education* 
One IS entit^ledj "A -Framework fc^r Developing Teaching Competencies, etc," The 
second is called "A Framework for Staff Development Needs Assessmeni^" (See 
the resource list in the appendix*) Each of these., frameworks , although incom- 
plete at this writings incorporate the concept that certain identifiable teach^ 
ing skills are, generic* That is, some teaching skills are applicable ac all 
student age levels and across curriculum areas* In (addition, it is assumed 
that for the skills listed j an adeqi|ate knowledge and understanding foundation 
a 1 r e a d y exists* =41^ 

'An objective and thorough needs assess^nent, with heavy focus on the already 
established school improvement objectives, will provide the foundation for the 
representative certificated personnel of the school to proceed with i^fenning a 
staff development program^ 



UONVERTINU ASSESSKD NEEDS INTO STAFF DEVELOPHENT ACTION PLANS 

t:. ■ 

School site planning groups applying for AB 551 Article I funds will have 
the opportunity to forecast their staff development activities over a three" 
year period* At this^point, several things seem of prime importances 

^ 1, The planners should be committed to a careful and thorough planning 
process* 

2 . The planners ^ h ou 1 d h a v e consensus a ]|0u t the meanings of such terms 
as "training," "skill," and even the ||%rm "staff development*" 

3* L'he planners should be familiar with JlLl relevant Education Code 
and Title 5 regulation provisions relevant to the fund sources for 
S t a f f d a ve 1 o pme n t , 

4 , The p 1 a n n a r s s h C3 u 1 d bti f a m i 1 l a r with all relevant p o I i c i e s o f -^th e 
' B c h oo ] d 1 H t r 1 c t . 
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5. The planners should tap the resources of school district and county 
offices of education to learn all that car? be Learned abput availablij 
resources* / \ 

a'- ' * ■ . ■ ' . ' A 

Planners who are, acting on behalf of a larger cons t i tuepcy , i,e,,* teachers 

on a conmittee represent inf 4II teachers in the school-j will have the responsi^ 

bility of maintaining open and- frequent communacat ions ai^ the staff deve lopTnent 

plan emerges. The. adoption of at le^as c stiml^f orma 1 operat ing procedures may 

fore^^tall accidents of misunders t and-Vng ^ 

The ident ifjicat ion of re^'Dyrces before action plans are decided will pro- 
vide for optimum choice^making* 1 1 wiyl also assure that ^the requi^red integra- 
tion and coordination of local, state,^^and federal re sources is not overlooked* 

In conjunction with, the needs asseWsment r-3si,ItSj and related to the school 
improvement ^bje^tiveSj staff development^ pilanners mav wish to identify specific 
skill objectives and ^e ^hese as the basrs of selecting the staff development 
opportunities to be scheduled.^ Readers are again referred TO^ the planning hand- 
book mentioned under the heading "Setting School Improvement Ob ject ives , • , j The 
Role of the Local School Bite Group." A thorough planning process will produce 
the plan which represents the best use of timej talent, and dollars and gets 
.results which will benefit students* 

The Role of Guided Practice 



Staff development program planners should consider the process by which 
persons who have 'been introduced to new knowledge can be supported in their 
efforts to make it work for them* Skills are established and sharpened through 
practice* Complex teaching skills are exL^emely difficult to develop without 
some support system. * 

The role of guided practice or follow-up u^upport ^ in the form of on-the"^]ob 
observation and feedback is important^* Each person ^ regardless of job or role , 
could benefit from receiving such support regularly* Staff development programs 
which fail to provide such support may have less impact on adding or extending 
job-related skills* 

" * ■ 

WHERE TO LOOK' FOR HELP 

Local s t a f f d e V e 1 0 p me n t planning g r 0 u s can x p e c t to obtain i n f o r rn a t i o n 
and ideas from: - 

Schooldistrictcentraloffices 
^ County schoolsoffices ^ 
Regional educational laboratories 

Currently funded staff development proj^M:. ts^ colleges and universities 
Private cons u Icing services 
' D i s semi na t ion and diffusi on services 

A more comprehensive list of resourcPH i?- provided m the appendix* 
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BUDGET LNG RESOURCES 



The four dollars pvr studonc in .average dai-iy attend^ance which-_can come;* to 
a school undfr AB 551 Article 1 is a sufficient amount for a beginning. Stalf 
development planning groups in Rchools which receive other competitive or cate-- 
f gorical funds should make every effort to target dollars on staff de ve lopmeiTt • 
In general, it may be said that staff dpveTbpment, expenditures al^ the school 



site level can be c I a s s i f i o d as f o 11 ow s : 



1 



- Purchase of niaterials for staft persons 



Purchase of contract servini: to be delivered to Che ^ite by outside 
contraccors 

Purchase of participation in sta/ff developinent oppbrtunities located 
away .from the school site / , ^ ' 

Expenses of sending staff members on visits to observe and examine 
other schools' pract-ices 

Costs relaced to providing substitute teachers 

Costs re la ted Co attending professional conferences 

The planning group will evaluate choices in each of these categories in 
terms of the priorities which it has set for the three^year staff development 
program pLTn. 



One inescapable reality is Chat most staff development activity costs 



pney . 



. rf;lkased time options 

A feature of AB 551, Article I which creates both opportunities and prob^ 
lems is the provision for up to ei^hc days of released time for participating 
schools*, S taf f de ve lopment planners are advised to read carefully Education 
Code sections 44670, 5(d) and 44670 *6 , There are many ramifications to these 
provisions* Without question, inservice education which is added on to a full 
work day has found the clients weary* Some form of released time is required 
by the law; up to eight days per year may be pro^flded by the simple expediency 
of closing the school without loss of state revenue. Planners will want to 
consider other released time options including the provision of substitute 
teachers, and the use of minimum days* 



TELLING THE. DIFFERENCE WHAT WORKS AND WHAT DOESN'T? 



The evaluation of a staff developmenc program could range all the way from 
how people feel about their experipnces to whether any difference in\student 
outcomes has occurred. Planners at the school and at the district levels have 



Che resp/Of^s ibi 1 i ty to eonsulL witii kns.iw Itd^.cnh 1 1.' persons ro define an i'Va \ lu)^. ion 
system ,i?hich will: 

/ . ' ' ^ ' . 

^ Provide data on how the imp leriie nt at i on ot Che^plan works, ^ 



if 



lopnitjnt/ i 



^^Provide data on whether the staff de ve lopnHjnt/ ac ti vi t ies contribute to 
any changes in the classroom ( or tKe p lav^^^rt^Und j or the caf eteria ^ etc.). 



rovide data on whether xhe staft de Vtj^iopnient activities cause change 



j in the students related to the School Improvement objectives. 



/ 

/' 
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/ 

/ 

/ 

/ 
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Append i X' I 



An act io adci Cjhapier 3 1 (cominencing v^ith Section 44670) to 
Part 25 of DiMsion 3 of Titlt- 2 of the Education Code, relating to 
school staff d<^*l()pnHMU 

{Appruvfd b> Uovrrnor Septt-mber 21, 19^7 Filed with 
SfcreUr> of SUie fcptem^r 21, 1977 ) 

LECnSLATrVE COUNSEL'S DICOT 

AB 551, Hart Schools; staff development. ^ 
' Existing law provides for various forms of in-service training for 
teachers employed by school districts. 

This bill would authorize school districts, with the p^ticipation of 
school personnel, to establish staff development programs and would 
require that such programs consolidate existing staff development 
programs. This bill would specify various objectives for such pro- 
grams and would require that each program be approved by the 
school district governing board and the Superintendent of Public 
Instruction 

This bill would alsu , 'ithorize school districts, with the approval of 
the Superintendent of Public Instruction, to establish school resource 
centers to assist school personnel to participate in staff development 
activities designed to improve their instructional, human develop- 
ment, and counseling skills 

The bill provides that federal and state funds appropriated or 
apportioned for either of the above-described programs shall not be 
used to supplant funds currently expended in administering and 
conducting staff development programs. 

This bill would also provide for allocationSs from fjunds apprppriat- 
ed specifically therefor by the Legislature, for the purposes tf this 
act. as specified 

rht' pvople of tht^ Stdte of Ccih forma do enact as follows: 

SECTION 1 C.'hapter 3 1 (commencing with Section 44670) is 
added to Part 25 of Division 3 of Title 2 of the Education Code, to 
read: 

Chapter 3 1 School Personnel Staff Development and 
Resource Centers 

Article 1 l/ocal Staff Development Programs 

44670 The Legislature finds that effective^ ongoing staff 
development is necessary for continued vitality of the public schTOl 

11 MOO Rfprmfed 10I4J7 500 
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system Staff dtnelopment (^ari lead to iiiipros cd tt^acfa'r studuri 
relationships, reduced drupout rates and iniprosed student 
— formance The Legislature firrds lliat such development activities 



' are most effective when designed bv local school staffs to meet th^m" 
particular needs 

Each community shapes the values, interests and aspirations oftts 
children Preservice training, particularly in tirnes of limited ffaff 
turnover, cannot prepui .' tear he rs and other school staff to meet the 
* diverse and changing ru c ()> uf \ up\h the> ser\r. Effective ^taff 
''development must therefore be Uvailabie to existing school stgth 
^ / The Legislature finds widespread dissatisraction With the ci^nl 
system of in serv ice training. Teachers, parents and administratf>fi 
contend that many staff development programs do not relate 
_ trainmg to local needs, utilize the energy and experience of 
ckssroorn teachers, nor tap the restjurces avaiiable through colleges, 
industry and professional education associations 

44670.1. The Legislature recognizt:^ tht- necessity for staff 
development which results m direct improvement of services to 
children. The Legislature, by the provisions of this article, intends to 
gil^e all those who work with pupils ongoing opportunities tu 
improve instructional, .counseling and human development skills 
through locally designed staff dev elopmen| programs 
44670.2 As used in this article. 

(a) "School personnel ' means all persons who work directly and 
on a regular basis with pupils, uicluding teachers, administrators, 
pupil services employees as defined in subdivision (e) of Section 
33150^ paraprofessionals and volunteers: 

44^0.3 Staff development programs authorized by this article 
«shall assist personnel at the local school site to; 

(a) Improve instructional, human development and counseling 
skills based on a systematic assessment of pupil and personnel needs 
at that school, 

(b) Ensure that curricula -and instructional materiais are keyed to 
the educahonal needs of each pupil, wuh particular emphasis on 
pupils who have not achieved proficiency m basjc reading writing 
and computational skiit^r^lmited and non^Enghsh^speakmg pupils 
disadvantaged pupi^ . and pupils with exceptiond abilities or needs^ 

(c) . Develop curricula and instructional materials in a wide variety 
of areas such as arts and huirianities. physicaJ, natural and social 
sciences, physical and mental health, and career education 

(d) Lrnprove the school and classroom environments including 
relationships between and among pupils, schn^; personnel and 
community members, including parents. 

44670 4. Local staff development prom-ams shall be designed by 
cernftcated personnel, includr.g the school principal, consistent 
with rules and regulations adoined by the school district governrng 
^ard and with school improvement objectives established annuaJly 
through a process which invohes teachers and other schod 
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|MT*jUfiti«*l, lilt' pMnrijml, ^|KircM)ts n\u\ uifior ((jniFniinity rnombefs; 
und in sr(()n<j,ir> sthool, sliKlcnU Such irnproveint^riJ objectives 
'^hiill mkirvss, but nurd n()i he liiiiilod Jo, the .general objectives 
, specifipd in Section 44670 3 

44670 5. Existing school Itn e| staff development programs required 
by state and federal laws shall be consolidated with ^local staff 
developrnent programs established pursuant to this article to the 
extent permitted by fedlral lav^ Local staff development programs 
shall: , 

(a) Provide opportunities kn all school personnel toparticipale in 
ongoing development activitt^sj pursuant ,to a systematic 
^identification of pupil and personnel needs. Such id^ntificajtion shall 
address, but need not be limited to, the general oBjecHves shifted 
in Section 44670.3 . \ \ ' / 

(b) Be desigfied anrf implemented upder the direction of 
classroom teathers and other parHcrpating school - personnel, 

... including the school principal, in consultation with resource centers 
established pursuant to Article 2 of this chapter as necessary 
CJassroom teachers selected by teachers shall comprise the majority 
of any group designated to design local staff development programs 
foi instructional personnel to be established pursuant to this article. 

(c) Allow for diversity in development activities, including but not 
limited to, small groups, self directed learning, and systematic 
observation during visits to other classrooms or schools. 

(d) Be conducted during time which is set aside for such purpose 
throughout tlje school year, including, but not limited to, time on a 
continuing basis when participating school personnel are released 
from their regular duties. 

(e) Be evaluated and, modified on a continuing, basis by 
participating school personnel with the aid of outside ^rsonnel as 
necessary. 

(f) Include the school principal and other admin^trative 
personnel as active participants in one or more staff de;^opment 
activities implemented pursuant to this article. / 

44670.6. Schools may request, as part of their staff development 
program application, the provision of time during the itegular school 
year to conduct locaJ 5rn ^ development programs anrf shall receive 
fu]l average daily attendance reimbursement under the provisions of 
Section 46300. Such time shall not exceed eight days each ytar for 
each participating staff member. 

4^0,7. Any school district governing board, upon petition by the 
pnncipaJ and a majority of the certificated personnel designated to 
design locaJ staff development programs at a schTOl with an 
aQproved staff development application, may request the State 
Board of Eflucation to graint a waiver of any provision of this c^e 
(except Article 3 (commencing with Section 44930) of Chapter 4 of 
Part 25 of Division 3 of this title and Part 26 (commencing with 
SecHon .460)0) of this division); or Title 5 of the Califomia 
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Admtnistrativ^ Code {^xcvpi TxtU' 5 rt^ulalions uciupt^Hi [un sui^fl< . 
Article 3 (coinrnt^ncing u ith SiH'tion 44930) ol CliaptiM 4 ol Part 2S 
of Division 3 of this title) if mch a wais er is nocossarv or bi'iiefkial 
to -the iuccessful implenuMitation of u local stuff development 
prograjTi The State Board of FCducation mav grant any such request 
when the facts indicate the failure to do so would hinder the 
implementation or maintenance of such program Such action shall 
be taken not later than the second regular meeting of theState Boar J 
of Education following receipt of a waiver request or the request for 
a waiver shall be deemed approved In the event the request for a 
waiver is denied, the reasons for the deniaj shall be communicated 
without delay to the applicant school district and school. Such waiver 
shall apply only to the applicant school or schools. 

44^0.8. The State Board of Education shall include in its annual 
report to the Governpr and Legislature regarding the nature and 
disposition of waivers requested pursuant to this article ^ 
44670.9. The certiricated personnel of anv scnool or a school sitr^ 
^ council which meets the reqiiirements of Section 52012 may apply to 
the school district governing board for a grant to fund a local staff 
development program. Such appIicaHon ^hall consist of a three^year 
staff development plan to meet school improvement objectives 
established pursuant to Section 44670,4. Staff devetppment plans shall 
describe: (a) staff drvelopment objectives and steps necesJsary to 
achieve such objectives including intended outcomes; (b) a 
proposed budget, and (c) procedures for Ongoing evaluation and * 
modification of the staff development program. 

Such application shall in addition include evidence, in the form of 
signatures of a majority of those persons participating pursuant to 
Section 44670, that proposed local staff development programs are 
consistent with school improvement objectives established pursuant 
to Section 44670.4. . 

Staff development plans required by this section shall be u^ated 
annually by school personnel including the schccil principaJ pursuant 
to Section 44670J. consistent with improvement objectives 
established annuaily pursuant to Section 44^70 4 

Goveming boards of participating schc^l district? shall: 
^ (a) Develop the capacity to assist schools, upon request, to pla_n 
implement and evaluate l^al staff development programs Schooi 
dishicts may develop the capacity to assist schools in corijunction 
with other diitricts, the county superintendent of schools or a 
resource center established pursuant to Article 2 (commencillg with 
Section 44680). Such capacity shall b^documenled in a Jstrict 
master plan keyed to the staff development programs of 
participating schools, and submitted to the Superintendent of Public 
instruction for approval; / 

(b) atablish a districtwUe plan for the phase in of all schools 
which choose to establish lotal^staff development programs 

(c) Ensure reasonable opbortunities for representative^ of each 
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sipDlicunl st hool to meet with the Kovt^rning board or its designated 
^peiilaiives Uy cliMUiss iUr Inc ul stufi developinefit pmgrMHf" 
iipphriilKHi. 

(d) Approve or drsupprovr Inrui sluff development program 
applications consistent with, bot not hmited to, regulations adopted * 
by the State Board of Education. In the event any apphcation ij not 
approved, specific feasons for such action shall be cominunicat^ to 
the applicant school, 

(e) Identify effective practices regarding, but not limited to, the 
'Objectives described in Section 44670.3, and disseminate such 

information to all schools, provided such action does not duplicate 
the action of a resource center established pursuant to ArHcle 2 of 
this chapter 

44671 I The Superintendent of Public Instruction shall: 

(a) Assist district and school personnel upon request, to design 
implement, and eValuaie staff development programs authorized by 
this article 

(b) Insure that procedures utilized by governing boards to 
approve and evaluate local staff development programs are 
consistent with this chapter and with standards and criteria adopted 
by the State Board of Education. 

(c) Review and approve district master plans developed and 
submitted in accordance with the provisions of this article and with 
standards and criteria adopted by the State Board of Education In 
the event any master plan is not approved by the superintendent, 
specific reasons for such action shaU be communicated to the 
applicant district. 

(d) Identify effective practices regarding, but not limited to, the 
objectives described in Section 44670.3, and disseminate such 
mformaiion to school districts and county superintendents of schools. 

(e) Report annually to the State Board of Education, the 
Legislature and the Governor, as provid^ in subdivision (i) of 
Section 5^55, regarding the effectiveness of prograrns established 
pursuant to this article. 

44671.2. The State Board of Education shall adopt rules ^and . 
r^ulations necessary to implement the provisions of this arHcle 
which shaii include standards and criteria for: 

(a) The approval of local staff development program applicaHons 
by school district governing boards. Such rules and regulations shall 
be limited to; 

(1) The degree to which the objecHves of local staff development 
progranis conform to objectives specified in Sectirn 44^0.3; 

(2) The extent to which a substantial percentage ^f 'schTOl 
personnel at the school will participate in ^pMed staff 
development activities; and 

(3) The adequacy of locally des eloped procedures to evaluate the 
effectiveness of staff development programs. 

(b) The annual statewide evaluation of staff development 
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programs implemented undrr (his chupivr u*^ [)rovided in 
subdivision (i) of Section 52ti35 

44671.3 The State Board of Edur Jtioii shali* tu the extent possible, 
consohdate approvai and evaluation of local staff development 
programs and school district master plans with existing application 
and evaluation requirements for state and federal categorical aid 
programs, in order to minimize additinnal paperwork requirements 
of local districts and schools 

4467 L4. Federal and state funds appropiriated or apportioned for 
the purposas of this article shall not be used to supplant funds 
currently expended by school districts for the purpose of 
administering or conducting staff development prograjns. 

Priority in fundmg shall be gi\, en to those schools which submit 
high quality proposals to involve the largest percentage of personnel 
at the school or within participating departments in ongomg staff 
<levelopment activities Lowest funding prioritN^ shall be given to 
programs designed for the primary purfjosc of granting a degree or 
a credential to participatmg staff 

No school shall receive funds under this chaDter if such .school 
receives funds under Chapter 1 147 of the Statutes of 1972 or Chapter 
6 (commencing with Section 5200(_)) of Part 28 of Division 4. 

Article 2 Schopl Resource Centers 

44680. As used in this article 

(a) ' School personnel means all persons who provide services tu 
students, including teach€*rs, adrninistrative employees as defined in 
subdivision (d) of Section pupil services employees as defined 
in subdivision (e) of Section 33150, paraprofessionais and volunteers 

(b) "Center ' means a resource center which assists school 
personnel to participate in staff development activities designed to 
improve their instructional, human development and counseling 
skills. Resource centers shall be designated as such by the State Board 
of Education upon approval of an application of one or more school 
districts or county superintendents of schools to establish a center 

44680. L Any school district or county supermtendent of schools 
which has established a resource center policy board as provided in ' 
Section 44660.4 may apply to establish one or more resource centers 
or may enter into m agreement with one or more school districts or 
county superinteiidents of schools for the purpose of applying to 
establish one or r^ore centers. 

44680 2. Each center shall: 

(a) Assist schools, upon request, to plan, iniplement and evaluate 
local staff development programs established pursuant to Article 1 of 
t+iis chapter and Sectiori 52019 of Chapter 6 of Part 28 
/ (b) Provide staff development based on a systematic assessment of 
the unmet needs of pupils and personnel in participating school 
districts= Such assessment shall address, but need not be limited to 
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(1) rh<'t af)ufily of |>rrsoniip| to rt'Spoiul to thr educational needs 
of eacji pupil, including pupils who have not achieved proficiency in 
b^<f; readings writing or computation skills, limited and 
nontEnglish-s^ealcing pupils, disadvantaged pupils, and pupils with 
axcephonal abilities or needs 

(2) School enVirpnment, including staff pupil-community 
relations and the incidence among, pupils of absenteeism, dro^uts, 
suspension, expulsion, violence and vandalism. . 

(3) School level leadership, including skiffs required of sch6ol 
principals to assist school personnel and others to plan, implement 
and evaluate staff development programs described in Article 1 of 
this chapter and school improvement efforts described in Sectioni 
52000 to 5^9.5, inclusive. &hool site ainninistratorf shall comprise 
the majprity of any group designated to design programs for site 
administrators pursuant to this section, 

(4) District and county leadership, Hncluding skills^required of 
central district and county personnel to assist schools to plan, 
implement and evaluate staff development programs described in 
Article 1 and school improvement efforts described in Sections SMOG 
to 5^9.5, inclusive. 

Staff development programs provided by the center shall not 
supplaiit equivalent programs conducted by schools, school districts, 
county superintendents of schools, and colleges or universities 
located in the area served by the center. 

(c) Serve as a liaison tetween school personnel and local agencies, 
county superintendents of schools, colleges, universities, groups and 
individuals providing, staff development activities based on the 
assessed needs of the pupils served by such personnel 

446^.3 As indicated by l^aJ needs, the center may: 

(a) Train teachers and other school personnel as staff development 
leaders. 

(b) Disseminate information regarding staff development 
methods and models to schools, districts and county superintendents 
of schools located in the area served by the center. 

44680,4. Each center shall be operated by a resource center policy 
board established pursuant to Public liw 94-^2 of 1976. The 
membership of the board shall include: 

(a) Classroom teachers selected by teachers. Teacher 
representatives shall renect the makeitp of elementary and 
secondary teachers to be served by such center. 

(b) Persons designated by the governing boards of school districts 
served by such center^ including at least one parent of an elementary 
or secondary pupil and at least one school principal 

(c) At least one representative of institutions of higher education 
maintaining a department of education $nd Ideated in or adjacent to 
the area served by the center selected by such institutions. In the 
event that more than one such representative is selected, the 
additional representative or, representatives shall not represent the 
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same segment of ^stsecondars education. 
^ Mernbership pf a resource center polics board.shuirnnt exceed 13 
person^Teachar representatives shall compose? the majority of the 
^boan^ pUKsuant to fecleral law. f 
^4w80.5. Each resource center poiicy board shall meet at leasl/unce 
^erv.two fnonths ahdi pursuant to guidelin^establishVd b) lAr* 
governing board or^ards undt^r u Fyrh the Hesoiirce (!tMiler Pohi s 
BoaFd operates, shall: ^ ^ 

(a) Determine center personnt-l, iiscal and prugr4un ijoncies 

(b) Approve the eihployment of all cerUer personnel 

(c) Approve the expenditure of stale and federal funds 
appropriated pursuant to this article. 

Any actions taken by the resoi^ce centej policy board shall 
subject to all limitations imposed by law* upon the sqhool district 
governing board, and when ratified by the governing boards shall be 
deemed to constitute action of^lb*^ governing board. . / 

44680.6 JThp Superintendent of Public Instruction shall: 

(a) Revia^yv and approve. applications to establish resource centers 
in acQprdance with standards and criteria adopted by the State Board 
of Education. 

(b) Assist school district personnel and resource center policy 
boards and staff, upon request, f© design, implement and evalu'ate 
staff development pjograrns authorized by this article. 

(c) Coordinate the efforts of, and facilitate communication among; 
^.centers estabHshed pursuant to this^article 

(d) Report annually to the ^te Board of'^ Education, the 
Legislature and the Governor as provided in subdivision (i) of 
Section 52035 regarding the effectiveness of programs established 
pursuant to this act. 

44680.9 The State Board of Education shall adopt rules and 
regulations necessary to implement the provisions of this article. The 
board shall ensu^.that respurce centers are distributed throughout 
the state so that school persormel located in rural, urban anci 
suburban school districts may avail themseives of center services 
The board shall rank and approve applications to establish centers 
using the following criteria: 

(a) The extent to which staff development programs proposed by 
centers are designed to systematicaUy improve the instructional. ^ 
human development and counseling skills of school personnel 
pursuant to schoot level improvement objectives and a systematic 
assessment of the educational needs of pupils served bv such 
personnel 

(b) The extent to which participating districts, county 
superintendents^ of schools, colleges and universities intend to 
inlegrate existing preservice and in-service planning and resources 
with the staff developm^t programs authorized by this article and 
to increase financial su^ort for staff development programs. 

(c) The extent to v^&iab participating school districts will provide 
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ii'li usr tiiiif' hii .1 I iifiliiiiiiiiK Imsi^i lliniiMM>Hnil llir MrhfMil yeur hir 
imrlicipiiliiiM Kchcxil rit'r?>oniH*l lu partjcipate in stafT dtvaloptnent^ 
progrttms conducted pUFsuant to Article 1 of this chapter. 
^ (d) The adeqluacy of prDpo«ied evaluations designM to provide 
ongoing program review and m^ification, including intended 
oulcomes. ' * 

Applications to establish ^centers shall include a de^ription of 
pohcy board membership and selection pr^tdures. y^^^"^""""^ 

The State Board of Mucation shall give highest priority to distncti 
which submit higb I quality proposals to involve the iM^tst 
percentage of scho^ personnel at partipipating schools in^aflT 
development progr#ns conducted pursuant to Articie 1 of this 
chapter. J . . / , 

44680.91 Federal and state Afrids appropriated or apportioned for 
V the purposes of Article 1 or Article 2 of this chapter shall not be used 
to supplant funds currently expended by school districts, county 
superintendents of, schools, and public institutloi^ of Mgher 
education for the pur^se of administering or conducting staff 
development ^rograrns. ^^^^^^-^-.^ 

No more than 4 percent of the funds appropnated for the purpoie^ 
or Art icle 1 or Article 2 of t^s chapter shall be exMnded by districts 
brtiAunty superintendents to administer loeal sfafF development 
prc^rams cstablished^pursuant tp Article 1. (commencihg \dth 
/ Section 44670) of^his chapter. ' - 

1^ more than 10 ^rcent of the funds appropriated for the purpose 
o/ establishing resource center Ahall be ejEpended for ^pital outlayi 
including acquisition and irjiprovemeni of fixed assets and purchase 
and replacement of equipifienti ^ - - 

SEC". 2. From funds approprjaled speciflcally therefor by the 
Legislature ;,4he Suf^rintendent of Public ^flfuction shall make 
allocations -aJ follows: ^ ^ 

(a) For the purboses of Article 1 (commencing with Section 
^ 44670) of Chapter 3 1 of Part 25 of the Education Code, four dollars 
($4) per unit of average daily attendance at each school with an 
approved local staff development program application. 

'^(b) For the purposes of Article 2 (commencing with Section 
44B80) of Chapter 3 j*^of Part 25 of the Education Code: 

1978- 79. No fewer than 5 resource ceriters 

1979- 80,., No f^er than 7 resource centers 

1980- 81 ............ No fewer than 9 resource centers ^ 

1981- 82 ....... No fewer than 10 resource centers 

1982- -83 ............ ...... *f„„„ No fewer than l2 resource centers- 
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«^ Appendix II 

. I ^ PRINTED RESOURCES. y 

. . Publicationi of the 

' Galifornia State Department of Education 

' ^/''% Offiee of Staff Davelopm|nt^ . 

* JTAFF DEVELOPFffiNT TECHNICAL ASSISTANCE SERIES 

!• Instructipni: How to Apply for Local Staff Deve lopment PrDgram Funds 

(Available) - ^ 

2* Advisory: Making Local Staff Developmertt Programs Work 
(Available in draft form, 3/1/78) 

3* IhsCructione « How to Apply for School Resource Canter Funds 

(Available) -S 

4p Instructions:* How to Apply for Federal Teacher Center Funds 

(Avflilabla) - 

5, Advisory: Making Canters Work 

(Available in draft fora, 3/1/78) 

6, Instructions: How to Apply for PDrtC Funds 

(Available) ^ ^ / 

7, Advisory: Prof ess ional Development and Program Improvement 

(Available) 

8* Instructional How to Apply for New Careers in Education Funds 

(Avairable) 

9mj Advisory: New Careers in Education Projacts 
(Available) 

10* Advisory: A Framework for Developing Teaching ^mpatencies 
- (Available in draft form^ 2/1/78) 

/ ^ 

11, Advisory; A MultiplA Input Staff Developmanc ^teds Assessment Procedure 
(Available in draft form, 2/1/78) 




12* Advisory: An Inventory of Staff Development Programs Administered by 
the State Department of Education (Available in draft form, 2/1/78) 

13* Advisory: Evaluating Staff Development Programs: Process and Product 
(Scheduled for summer, 1978) 

ii 

14* Advisory: , Local School Board Policy and Staff Development 
(Scheduled for summer^ 1978) 

15. A Partial Directory of Currently Funded Staff Development projects'^ in 

California. (Available) ' ^ ^ 

16- Statf Approval Criteria: 13ch Cycle Teacher Corps Projects 

; \. 24 ■ 



•1 



Occasional^Paper Series 

1, Cdllaborating in Inservice ^duc^tipn 
Myrna Cd\oper (availableX 




€ Teacher Education in jtaliforniat Views of Teachers 
'oyce/ (available) 

The New Teacher Center Program/ 

Charles Lovett and Allen SehnAprfer (available) 



No, 4, A Framework for Staff Development Needs Assessment 
Carl M. Schmitthausler (available) 



' While the initial supplyBiaits / one free dopy per district of the 
publications is ^^^ilable fro^r / 

California State Department of Education 



aUove 



/ 



Office of Staff Development 
721 Capitol Mallj Room 550 
Sacramento, OA 95814 



Publications Related ro the School Improvement ' Progran 

Establishing School Site Councils 
(Spanish translation available) 

Planning Handbooks 

Discussion Guide for School ImprQvement Programs 
(Spanish translation available^) 




Guide for Ongoing Planning 



m 9 m 



$1.50 
1,50 

1.50 
1.50 



These are available from: 



California St ate Department of Education 
Bureau of Publications 
P.O. Box 271 - 
Sacramento, CA 95802 



